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Development Programme
A complete online solution to planning, teaching 

and leading PSHE in the primary school.

“For teachers who are not PSHE specialists, the units are fantastic. The wide variety 

of activities and resources give staff the confidence and support to deliver top quality 

lessons time and again. A number of our staff have said that they are getting  

a lot more enjoyment and sense of satisfaction from teaching PSHE.  

Pupils are more notably engaged by the topics and activities covered.”       

PSHE Coordinator

Compliant with 2020 statutory requirements



• The programme is hosted on a dedicated 
website www.pshecambridgeshire.org.uk 
which contains full details, including sample 
materials for prospective purchasers. 

• Schools are allocated a login for a year’s 
licence to access resources via this website. 

• Resources to download, quickly and easily, to 
your own school’s shared area

Myself and My Relationships 9
Beginning and Belonging (NB)
• What does it feel like to be new or to start something new?
• What helps me to feel like I belong and am valued in school?
• How can I make other people feel welcome?
• What will help us to feel safer and to learn well in our class and 

school?
• What different rules do we sometimes need in different places?
• How can I manage my feelings and calm them down if necessary?
• Who can I talk to when I need help?

• Ground rules / class 
charters

• Responsibilities
• Belonging
• New situations
• Meeting new people
• Managing feelings
• Calming down 
• Making choices
• Problem solving
• Asking for help
• Network of support

Citizenship 6
Working Together (GFG)
• What am I good at and what are others good at?
• What new skills would I like or need to develop?
• How well can I listen to other people? 
• How do I ask open questions?
• How can I share my views and opinions effectively?
• How can different people contribute to a group task?
• How can I persevere and overcome obstacles to my learning?
• How can I work well in a group?
• What is useful evaluation?
• How do I give constructive feedback and receive it from others?

• Recognising and valuing 
strengths

• Developing skills
• Steps towards goals
• Effective communication
• Questioning skills
• Problem solving and 

perseverance
• Decision making
• Communication and 

group work skills
• Evaluating
• Giving and receiving 

feedback

Myself and My Relationships 10
My Emotions (GTBM)
• What is special about me and other people?
• How can I communicate my emotions?
• How do I cope with difficult emotions?
• How can I deal with fears and worries?
• How do my actions and emotions affect the way I and others feel?
• How do I care for other people’s feelings?
• Who can I talk to about the way I feel?
• How can I disagree without being disagreeable?

• Understanding feelings
• Coping with feelings
• Communicating 

emotions
• Impact of emotions
• Sharing feelings with 

others
• Impulsive behaviour
• Stopping and thinking 

before acting
• Relaxation
• Assertiveness
• Help and support

Citizenship 7
Diversity and Communities
• What makes me ‘me’?
• How are we different from each other?
• What are some of the different lifestyles and beliefs people have?
• What are stereotypes and how can I challenge them?
• What are the roles of different people in my community?
• How can we care for the environment?
• What do animals need, and what are the responsibilities of 

humans towards them?
• How do we choose pets, and how do we look after them?

• Identity
• Similarities and differences
• People in the community
• People with different 

backgrounds
• Stereotypes
• Community cohesion
• Roles in the community
• Local and wider 

environment
• Basic animal welfare
• Pet care
• Role of the media

Healthy and Safer Lifestyles 12
Safety Contexts
• How are roads risky and how can I reduce the risks?
• How is fire risky and how can I reduce the risks?
• How is water risky and how can I reduce the risks?
• How do I keep myself safe during activities and visits?
• How can I stop accidents happening?

• Road safety
• Fire safety
• Beach safety
• Safety near inland 

waterways
• Safety during activities 

and visits
• Preventing accidents in 

familiar settings

Healthy and Safer Lifestyles 11
Managing Risk 
• What risks are there to my safety, my friendships and my feelings?
• How might my friends affect my decisions about risk?
• How do I feel and how does my body react in risky situations?
• Can I make decisions in risky situations?
• Who would I ask for help if things went wrong?
• What action is it okay for me to take in an emergency?

• Identifying types of risk
• Dealing with pressure in 

risky situations
• Reactions to risk
• Taking action in an 

emergency

 

Healthy and Safer Lifestyles 13
Sex and Relationships Education
• How are males and females different and what are the different 

parts called?
• What can my body do and how is it special?
• Why is it important to keep clean?
• What can I do for myself to stay clean and how will this change in 

the future?
• How do different illnesses and diseases spread and what can I do to 

prevent this?

• Difference between 
males and females

• Valuing the body’s 
uniqueness and 
capabilities

• Responsibilities for 
hygiene

Healthy and Safer Lifestyles 14
Healthy Lifestyles 
• How can I have a healthy lifestyle?
• How do nutrition and physical activity work together?
• What does healthy eating and a balanced meal mean?
• How can I plan and prepare simple, healthy food safely?
• How can I look after my teeth and why is it important?
• Who is responsible for my lifestyle choices and how are they influenced?

• Effects of healthy eating 
and physical activity

• Influences on food choices
• Balanced diet
• Eatwell plate
• Basic food hygiene
• Dental care
• Leisure activities

 

Myself and My Relationships 11
Family and Friends (GOFO)
• What does a good friend do? 
• Do I know how to listen to and support my friends?
• How do I cope when relationships change?
• What are some of the similarities and differences between me and my 

classmates?
• Who is now in my network of special people, and how do we affect each 

other?

• Managing friendships
• Special people and 

networks
• Understanding and 

valuing difference
• Other points of view
• Compromise
• Emotions in 

relationships
• Conflict resolution
• Family patterns
• Networks of support

Myself and My Relationships 12
Anti-bullying (SNTB)
• What are the key characteristics and forms of bullying?
• Do I understand that bullying occurs when a person or group of 

people feel the need to have power over another person or group of 
people?

• Do I understand how bullying affects the way we think, feel and 
behave?

• How can I keep myself safe if I am being bullied?
• How might bystanders intervene and help someone who is being 

bullied?

• Types of bullying 
including prejudice 
driven bullying

• Homophobic bullying
• Bullying related to race, 

religion or culture
• Physical, mental and 

emotional wellbeing
• Strategies for dealing 

with bullying including 
assertiveness

• Networks of support
• Bystanders

Economic Wellbeing 2
Financial Capability
• What different ways are there to earn and spend money?
• What do saving, spending and budgeting mean to me?
• How can I decide what to spend my money on and choose the best 

way to pay?
• What might my family have to spend money on?
• What is ‘value for money’?
• How do my feelings about money change?
• How do my choices affect my family, the community, the world and 

me?

• Understanding large 
amounts of money

• Sources of money
• Saving and spending
• Cash versus money
• Keeping track of money
• Value for money
• Impact of choices
• Charities 
• Emotions

Citizenship  8
Rights, Rules and Responsibilities (NB)
• Why do we need rules at home and at school?
• What part can I play in making and changing rules?
• What do we mean by rights and responsibilities?
• What are my responsibilities at home and at school?
• How do we make democratic decisions in school?
• What is a representative and how do we elect them?

• Class and school rules and 
charters

• Rights and responsibilities
• Democracy at school
• School and class councils
• Decision making 
• Debating and voting
• Responsibilities at school 

and at home

Healthy and Safer Lifestyles 16
Personal Safety
• How can I be responsible for my own personal safety?
• What sorts of physical contact do I feel comfortable with?
• Who are the adults and friends I can trust and to whom I can talk 

about my feelings?
• When might I need to break a promise or tell a secret?

• Personal safety
• Responsibility for safety
• Good and bad touches
• Secrets, promises and 

tricks
• Assertiveness
• E-safety
• Networks of support
• Telling

Healthy and Safer Lifestyles 15
Drug Education
• What medical and legal drugs do I know about, and what are their 

effects?
• Who uses and misuses legal drugs?
• Why do some people need medicine and who gives it?
• What are the safety rules for storing medicine and other risky 

substances?
• What should I do if I find something risky, like a syringe?
• What do I understand about how friends and the media influence me?

• Medicines and legal drugs
• People who use medicines 

and legal drugs
• Rules for safe storage
• Finding risky items
• Influence of friends and 

media

Healthy and Safer Lifestyles 17
Sex and Relationships Education
• What are the main stages of the human life?
• What does it mean to be ‘grown up’?
• What am I responsible for now and how will this change?
• How do parents and carers care for babies?

• Stages of human life
• Being grown up
• My responsibilities
• Parents’ responsibilities

Myself and My Relationships 13
Managing Change (R,C)
• What changes have I already experienced and might I experience 

in the future?
• What changes might other people be going through?
• What is it like to be separated from a special person?
• How do people feel when things change or people or pets die?
• What emotions might I feel at times of loss and change?
• How might I behave when I feel these emotions?
• What can I do to make the best of new situations?

• Range of experiences of 
change

• Emotions involved in loss 
and change

• Other aspects of change
• People I see, people I 

don’t see
• Taking responsibility for 

choices
• Making amends
• Confidence in new 

situations
• Bereavement
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Unit Context

This unit of work focuses on developing children’s 
awareness, knowledge and understanding of 
the importance of being healthy and the range 
of factors which contribute to maintaining their 
health. As well as physical health, children’s 
emotional health plays a key part in their 
overall health and wellbeing and therefore 
work within this unit should sit alongside and 
complement learning within the Myself and 
My Relationships units. Teaching and learning 
around healthy lifestyles plays an important role 

in the government strategy to promote healthy weight in children. This is 
supported by the Department Of Health ‘Change 4 Life’ campaign which 
includes a range of programmes and materials to support families and 
schools. The Physical Education and Sport Strategy through the Schools 
Sports Partnerships (SSPs) has raised the profile of physical activity within 
and outside the school curriculum. Learning within this unit will increase 
children’s understanding of the health benefits of regular physical activity.

Unit Description
This unit looks at a range of factors which contribute to a healthy lifestyle, 
including healthy eating, physical activity, sleep and use of free time. This 
builds on the work they have done in unit HL1/2, revisiting the Eatwell 
guide and using it to plan healthy, balanced meals. Children will learn about 
the physical and mental benefits of regular exercise and will consider the 
relationship between physical activity and nutrition. They will develop an 
awareness of factors which influence people’s food choices and think about 
the benefits to our health of different kinds of food. They will be encouraged 
to think about the wider meaning of a healthy lifestyle, including sleep, dental 
hygiene, leisure activities and emotional health and wellbeing. Children 
should be given the opportunity to plan and prepare healthy snacks and/
or meals and a religious festival or a class/whole school celebration could 
provide an ideal opportunity for this. Children are made aware of their own 
capacity to make healthy choices and encouraged to reflect on and take 
responsibility for their own lifestyles. 

Cambridgeshire Primary Personal Development Programme
Healthy & Safer Lifestyles  14 HL 3/4 Healthy Lifestyles KS2 • Years 3/4

Notes for Staff

It is important for staff to be aware of different traditions and practices in 
families relating to food. This unit could provide opportunities to develop 
the children’s awareness of difference and diversity in their school and 
community. Work in this unit can be supported by a visit from the Life 
Education Centre classroom which, as part of the Year 3 and 4 programmes, 
addresses the issue of developing a healthy and safer lifestyle. 
This unit links to the development of one Aspect of Physical Education, 
the Knowledge and Understanding of Fitness and Health. It is important 
to recognise that at this age parents will make some choices about 
the children’s lifestyles (for example use of free time, food choices) and 
therefore the emphasis needs to be on choices children can make, whilst 
recognising that some responsibility remains with adults. Food costs and 
availability will also have an influence. 
This unit contains suggestions for food preparation and cooking activities 
and children will need to be made aware of the appropriate food hygiene 
measures. There are opportunities to link this work with national and local 
sporting events and to use these, including well-known sportspeople, to 
motivate the children to increase their physical activity. 
As adults, we need to be aware that being healthy is a continuum and we 
can always be healthier, although some children of this age may find this 
concept hard to grasp.

Activities for Recording Assessment

A at the end of an activity indicates an opportunity for recording 
assessment.
Activity 1.2 / 10.1  - the children’s healthy lifestyle diaries could be used 
at the beginning and end of the unit to record the development of their 
perceptions of health.
Activity 6.1 – the children’s Eatwell guides can be used to record their 
understanding of which foods belong to each food group.
Activity 8.2 – the children’s café menus could be used to assess their 
understanding of the need for a healthy balance of food based on the 
Eatwell guide model (and the Food Standards).

Learning Expectations
At the end of this unit most pupils will:
• know that they can make choices which are healthy or 

unhealthy and reflect on their own lifestyle. 
• know that eating healthily, being active and sleeping all 

contribute to a healthy lifestyle. 
• understand some of the reasons people sometimes make 

unhealthy choices. 
• be able to talk about some of the physical and mental 

benefits of exercise.
• know that a healthy lifestyle involves choosing a range of 

activities, some of which will be more active than others. 
• be able to state some of the influences on food choices and 

some of the persuasive methods used in advertising. 
• understand why our bodies need foods from each of the food 

groups and be able to suggest daily menus or meals.
• be able to talk about the benefits of food for our bodies and 

plan and prepare simple healthy meals or snacks. 
• know why dental hygiene is important and how they can look 

after their teeth. 
Some pupils will not have made so much progress and will: 

know and suggest some choices which are healthy or 
unhealthy. 

• know that eating healthily, being active and sleeping all 
contribute to a healthy lifestyle. 

• be able to talk about some of the physical benefits of 
exercise and with support talk about the mental benefits.

Some pupils will have progressed further and will:
• understand that athletes and sportspeople need to train 

regularly and apply it to their own lives, 
• know that a healthy lifestyle involves choosing a range of 

activities as well as getting sufficient rest and sleep. 
• be able to detect patterns in survey information about 

children’s use of free time and suggest ways of increasing 
physical activity/rest/sleep .

• know that school food has to meet certain standards. 
• understand that our bodies need more of some food groups 

and less of others and why, including the consequences of 
an imbalance. 

• use this knowledge to persuade others to make healthy 
choices. 

• understand that they have some responsibility for themselves 
but that others can also help them maintain a healthy 
lifestyle.

• 4 frameworks setting out the entitlement 
curriculum from Foundation Stage to Year 6

• 56 core and 13 enrichment units of work 
setting out clear learning objectives and 
containing a range of engaging activities

• Clear links throughout to statutory 
Relationships and Health Education

• High quality resources to support the delivery 
of activities, accessed through interactive links

• Suggested websites to support teachers in 
their knowledge and delivery

• Teaching Guidance detailing a range of 
classroom methodologies

• Includes programme links to agendas such as 
SMSC, British Values & Prevent, CSE & FGM

• Model Relationships Education Policy and 
personalisation guidance.

• Toolkits providing model policies and a library 
of resources to engage staff, pupils, parents 
and governors in whole school approaches to 
promoting wellbeing

• Toolkits include RSE, Drugs, Healthy Eating, 
Anti-bullying and PSHE Policy

For more information, sample materials, or to order, see  
www.pshecambridgeshire.org.uk

Full price £650 for a year’s online access.  
Future annual upgrade licences currently £175 to include programme updates.

Prices vary according to partnership arrangements with certain local authorities/healthy schools teams, 
please contact us for further information 01480 376256  pshe@cambridgeshire.gov.uk
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SMSC in the Cambridgeshire Primary Personal 
Development ProgrammeRef: Ofsted School Inspection Handbook 

Ofsted August 2015
The effectiveness and impact of the provision for pupils’ 
spiritual, moral,social and cultural development is evaluated 

as part of the judgement of overall effectiveness.Defining spiritual, moral, social and cultural 
development

The spiritual development of pupils is shown by their:
• ability to be reflective about their own beliefs, 

religious or otherwise, that inform their perspective 
on life and their interest in and respect for different 
people’s faiths, feelings and values• sense of enjoyment and fascination in learning about 

themselves, others and the world around them• use of imagination and creativity in their learning• willingness to reflect on their experiences.The moral development of pupils is shown by their:
• ability to recognise the difference between right and 

wrong and to readily apply this understanding in 
their own lives, recognise legal boundaries and,in so 
doing, respect the civil and criminal law of England• understanding of the consequences of their 

behaviour and actions
• interest in investigating and offering reasoned 

views about moral and ethical issues and ability to 
understand and appreciate the viewpoints of others 
on these issues.The social development of pupils is shown by their:

• use of a range of social skills in different contexts, for 
example working and socialising with other pupils, 
including those from different religious, ethnic and 
socio-economic backgrounds

• willingness to participate in a variety of communities 
and social settings, including by volunteering, 
cooperating well with others and being able to 
resolve conflicts effectively• acceptance and engagement with the fundamental 

British values ofdemocracy, the rule of law, individual 
liberty and mutual respect and tolerance of those 
with different faiths and beliefs; they develop 
anddemonstrate skills and attitudes that will allow 
them to participate fully in and contribute positively to 
life in modern Britain.The cultural development of pupils is shown by their:

• understanding and appreciation of the wide range 
of cultural influences that have shaped their own 
heritage and those of others• understanding and appreciation of the range of 

different cultures within school and further afield as 
an essential element of their preparation for life in 
modern Britain

• knowledge of Britain’s democratic parliamentary 
system and its central role in shaping our history and 
values, and in continuing to develop Britain• willingness to participate in and respond positively to 

artistic, musical, sporting and cultural opportunities• interest in exploring, improving understanding of 
and showing respect for different faiths and cultural 
diversity and the extent to which they understand, 
accept, respect and celebrate diversity, as shown 
by their tolerance and attitudes towards different 
religious, ethnic and socioeconomic groups in the 
local, national and global communities.

Cambridgeshire Personal Development Programme

Teaching Guidance

Discussion Strategies

British Values and Prevent  

in the Cambridgeshire Primary Personal 

Development Programme
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British Values

Ref: Promoting fundamental British values as part of SMSC in schools

DfE November 2014

As part of the requirement for schools to provide Spiritual, Moral, Social and Cultural development, they have to demonstrate how 

they promote British Values and address life in modern Britain. These units contribute to these agendas, alongside and within the 

school’s ethos and approach to a range of areas of school life. 

 
The following list shows areas of British Values that are included in different themes of the Personal Development Programme:

Strand

Theme

Aspects of British Values

Myself and My Relationships
My Emotions

Self knowledge and self esteem and 

responsibility for behaviour

Myself and My Relationships
Family and Friends

Respect for others, tolerance and 

harmony

Myself and My Relationships
Anti-bullying

Rules and the law, responsibility for 

behaviour, respect for others, tolerance 

and harmony, discrimination

Citizenship

Rights, Rules and Responsibilities
Responsibility for behaviour, rules and 

the law, public institutions (including 

parliament), democracy, having a voice 

and making a positive contribution

Citizenship

Diversity and Communities
Respect for others, tolerance and 

harmony between different cultural 

traditions, discrimination, contributing to 

their locality and to society

Citizenship

Working Together

Self knowledge and self confidence, 

responsibility for behaviour, showing 

initiative, having a voice and making a 

positive contribution

Economic Wellbeing

Financial Capability

Charitable organisations

Healthy Eating Toolkit Contents 

Click here for access to the toolkit folder
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Cambridgeshire Primary  

Personal Development Programme

Toolkits

Healthy Eating

What we know

The Rationale for Promoting Healthy Lifestyles in Primary School

Evaluating Current Provision

A Whole School Approach to Healthy Eating: A Review Tool

Developing Whole School Food Policy

Whole School Food Policy

Personalising the Whole School Food Policy

Food and Nutritional Standards

Discussing Aims of the Whole School Food Policy

Discussing your School’s Ethos and Value Statements

Working with Children

Draw and Write KS1

Health Wheel KS2 – Instructions

Health Wheel KS2

Working with Staff

Working with School Visitors in Healthy Lifestyles Education

Evaluating a Healthy Lifestyles Unit of Work

Healthy Lifestyles Resources

A Checklist for Selecting Resources

Healthy Lifestyles Curriculum with Framework References

Web Resources to Support Healthy Lifestyles Education

Working with Parents/Carers

Leaflet for Primary School Families

Sample Letters for Parents/Carers about Food in School

Home School Activities to Support Healthy Lifestyles Education

Working with Governors

Primary Governors and Whole School Food

Anti-bullying Toolkit Contents 

Click here for access to the toolkit folder
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Cambridgeshire Primary  
Personal Development Programme

Toolkits
Anti-bullying

Developing an Anti-bullying Policy

3A Cambridgeshire Schools Anti-bullying Policy Framework

3B Notes on Personalising the Anti-bullying Policy

3C Developing a Shared Understanding of Bullying

3D Exploring a Definition of Bullying

3E Developing a Whole School Approach to promoting an Anti-

bullying Ethos in school

3F Discussing the school’s ethos and values statements

3G Discussing the Aims of the Anti-bullying Policy 

3H Developing the school’s response to incidents of bullying

3I Consulting with Children and Young People

Addressing Inclusion

5A The Support Group Method

5B Recording Sheets for the Support Group Method

Anti-bullying Resources

7A1 DCSF 2007 STL: Embedding Anti-bullying work in schools

7A2 DCSF 2007 STL: Cyberbullying

7A3 DCSF 2008 STL: Bullying involving Children with Special 

Educational Needs and Disabilities

7A4 DCSF 2007 STL: Homophobic Bullying

7A5 DCSF 2006 STL: Bullying related to racism, religion and 

culture

7A6 DCSF 2009 STL: Sexist, Sexual and Transphobic bullying

7A7 DCSF Cyberbullying Leaflet
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Cambridgeshire Primary Personal Development Programme
Toolkits
Relationships and Sex Education

6B Answering Children’s Questions Related to Relationships and Education (RSE) in the Primary School
This document intends to make those working with children aged 
3-11 aware of some of the questions children might ask regarding 
sex and relationships. It provides some possible responses, which 
may then form the basis of a discussion on what is appropriate in 
your school. It is important to involve staff, governors and parent/
carer representatives in this discussion.

Each school should consider their policy for answering children’s 
questions relating to RSE to ensure that all staff members feel 
confident and supported in this area of work. When spontaneous 
discussion arises, it should be guided in a way which reflects 
the stated school aims and curriculum content for RSE. As a first 
principle, questions relating to the taught, planned curriculum for that 
age group will be answered to the whole class. Questions relating 
to areas beyond or outside the taught planned curriculum for that 
age group should be answered in a sensitive and age appropriate 
way only to the child or children who have asked the question. Or 
the question may be referred to parents/carers. If a member of staff 
is uncertain about the answer to a question, or indeed whether they 
wish to answer it, they should seek guidance from the PSHE leader.

When answering questions, sharing personal information by 
adults or pupils about themselves or their families should be 
discouraged. Where a question or comment from a pupil in the 
classroom indicates the possibility of abuse, teachers must pass this 
information to the designated person for child protection in line with 
school policy. Questions which imply explict or knowledge which are 
not appropriate to the child’s age may indicate exposure to explicit 
sexual material or situations.

Throughout their school life, we encourage children to ask questions. 
We hope that children will develop enquiring minds in all areas of 
the curriculum. However, some people are concerned about suitable 
answers to the RSE-related questions children ask. They may be worried 
about what is acceptable and what is not. We recognise that every adult 
may have different views on appropriate answers to children’s questions, 
depending on their personal views and experiences.

The following series of questions is not exhaustive, neither are the 
responses prescriptive. They are intended to give guidance and build 
teacher confidence and security when answering children’s questions, 
suggesting a course which is factual, without offering information which 
is not age-appropriate. The responses below have been developed to 
offer a whole school approach to answering such questions and to sit 
alongside the RSE Policy. 

It is extremely unlikely that a younger child will ask some of the listed 
questions, but the answers suggested here presume that the child has 
sufficient knowledge to have asked the question and therefore deserves 
a response. When answering the questions of older children, adults 
should ensure the children have the understanding expressed in the 
suggested answers for younger children in addition to the answers given 
in the ‘older’ column.

Principles for Answering Children’s 
Questions Relating to RSE 
When a child asks a question that we might find difficult to answer:

• We will always acknowledge the question and give the message 
that it is okay to ask, e.g. ‘Thanks for asking that question.’ or 
‘That’s an interesting one.’

• We will avoid leaving the child with the impression that we 
are flustered, as this will reduce the likelihood of them asking 
questions in the future.

• We will check out the context of the child’s question before 
we answer, e.g. ‘Tell me a bit about where you heard 
about that.’ or ‘I’m not quite sure what you mean, could 
you tell me some more?’

• We don’t have to answer straight away. We can ‘buy some 
time’, but we’ll always make sure we get back to the child, 
e.g. ‘Thanks for asking that question. I’d like to talk 
about it later when we can talk about it without being 
interrupted.’

• As we give our answer we will check that the child 
understands, e.g. ‘Is that the sort of thing you wanted to 
know?’ or ‘Does that make sense?’

• We can ask for guidance from a colleague.

• We can say we’re not sure or we don’t know. But we will 
always make sure that we find out the answer or refer 
the child to some one who can help them, e.g. ‘I’m not 
sure how to answer that one. Perhaps you could ask 
someone at home. Who would be a good person to 
ask?’

• If we feel uncomfortable answering the question we could 
say ’I’m not the best person to answer that question, 
let’s go and ask…’ 


